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decentralized local school districts in which school quality is 
primarily a function of demand for education (measured by the 
district’s fiscal efforts) rather than wealth (measured by the size of 
the district’s tax base), the final section of the book is expecially 
instructive. Coons, Clune and Sugarman are realistically pessimistic 
regarding the prospect for achieving equality of educational 
opportunity through legislative action. They note that ‘“‘reform in 
educational policy will not be an automatic response to manifest 
injustice as seventy years of frustration demonstrates,” and expect 
that if equality of educational opportunity is to be achieved, the 
route will be through the judiciary and ultimately to the Supreme 
Court of the United States via the equal protection clause of the 
Fourteenth Amendment. Their tour de force of the legal strategy and 
tactics which might carry the day is remarkably penetrating. 
Educators should not suppose the task will be easy. Very little 
precedent exists for bringing school financing under the umbrella of 
equal protection afforded by the Fourteenth Amendment. The 
failure of the first cases which have come before the courts with 
regard to the constitutionality of state school finance formulas 
attests to the difficulty of the task, as well as to the futility of hastily 
prepared, poorly conceived arguments. Even if the Court can be 
convinced that educational financing should be made subject to the 
protection of the Fourteenth Amendment, substantial practical 
problems of implementation will remain. However, there is room for 
optimism that ultimately the courts will intervene and take steps to 
insure at least a reasonable equality of educational opportunity for 
American children. If they do not, the latent ability of the American 
system of public education to develop to the fullest our greatest 
national resource, human capital, is unlikely ever to be unleashed. 


SENSITIVITY TRAINING AND THE LABORATORY 
APPROACH: READINGS ABOUT CONCEPTS AND 
APPLICATION: Robert T. Golembiewski and Arthur Blumberg 
(editors). Itasca, Illinois: F. E. Peacock Publishers, Inc., 1970, 
515 pp. Reviewed by Samuel Goldman, Professor of Education, 
Syracuse University. 


Almost all contemporary literature in educational administration 


places heavy emphasis on the administrator’s ability to function 
effectively in the human side of the educational enterprise. His 


Downloaded from eaq.sagepub.com at NORTH CAROLINA STATE UNIV on April 21, 2015 


Essay Reviews 71 


business is people and the way they work to achieve the goals of the 
organization. Let us briefly examine this as it currently appears to be 
practiced. 

Take, for example, the notion of involvement in decision 
making—an important element in dealing with people. Involvement 
has long been a part of the vocabulary of educational administrators 
for it is deemed to be central to the effective functioning of the 
organization. 


Given this notion and its universal acceptance, it seems rather 
strange that major upheavals in education of late have been related to 
issues in which involvement has been a key problem element. 
Consider the “hot” issues of the day—dissent, alienation, teacher 
militancy, racism, search for relevance, to name just a few. All have 
at their base the notion of involvement, people wanting to be in on 
the decisions that affect their own lives. 


Why this discrepancy between belief and action? Could it be that 
in all of these years of talking about involvement, we have never 
really involved others? Is it possible that what we thought of as 
involvement was simply ‘‘tinkering’’ with structure while showing 
little or no concern for the ways people work in this structure? Our 
answer must be an emphatic “‘yes,”’ for how else can we explain the 
heated demand for involvement on the part of students, parents and 
teachers. 


The supposed simple act of involving others in decision making is 
far more complex than simply putting people on committees, giving 
them some guidelines and hoping for the best. It calls for col- 
laborative behavior by administrators and others in a setting based on 
openness, honesty, trust, mutual respect and faith in the integrity of 
all concerned. It calls for interpersonal skills that help all participants 
grow and work productively together. 


One suggested mode for developing such skills is sensitivity- 
training, an experience-based laboratory approach designed to help 
people learn about self and others and of how groups operate. The 
underlying goal is to enable people to function better in inter- 
personal relations. 

Sensitivity Training and the Laboratory Approach: Readings 
About Concepts and Application is a volume of articles carefully 
selected and organized to answer some recurring questions about 
sensitivity training. The editors, Robert Golembiewski and Arthur 
Blumberg have assembled a set of very timely writings and the reader 
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will gain useful insights into the what, who, where, and how of this 
laboratory approach. 

In addition to the articles, the editors include some commentary 
of their own. Two comments appear extremely relevant. The editors 
say first, that sensitivity training “‘is a significant point of departure 
to improving the quality of human life’? and second, that it 
“amounts to nothing less (and nothing more) than a revolution in the 
ways of looking at how people learn.” 

In essence then, sensitivity training represents a new approach for 
people to learn about human interaction and group processes. This 
proposition has gained rather wide acceptance; unfortunately, its 
translation has stirred controversy. 

Controversy Over Sensitivity Training. Sensitivity training dates 
back to 1947 when it first was initiated under the auspices of what is 
now known as the National Training Laboratories. Since that time it 
has grown in popularity so that today it is accepted by many as an 
important means for learning about human relations. 

Yet, there is resistance to sensitivity training, especially among 
educators. This is borne out by the fact that, despite its burgeoning 
popularity generally, it enjoys limited use in both pre-service and 
mid-career programs for people in education including educational 
administrators. In part, this may be due to the sensationalism that is 
generated by some forms of sensitivity training which operate under 
different terms and different modes at Institutes such as Esalen and 
others.' But in large measure, it is due to the fact that there simply 
isn’t enough conclusive research on the effects of the sensitivity 
training experiences. Much of the evidence is found in anecdotal 
records or logs of personal experiences and even these are not 
terribly helpful. For instance, ask people who have participated in 
sensitivity training to describe their experiences in the laboratory and 
after some false starts they probably will say, “I can’t describe it, 
you really had to be there to feel it.” In other words, one must have 
experiences in a laboratory in order to get the full meaning of 
sensitivity training. Little wonder then that an objective, uninvolved 
researcher will have difficulty obtaining the data needed for studying 
sensitivity training. 

Adding much fire to the controversy is the view held by many 
that sensitivity training is nothing more than a group confessional 
designed to strip people down and destroy them. They explain its 
popularity as a dangerous fad foisted upon an unsuspecting public 
which has been brainwashed into beleiving that it needs more intense 
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human experiences. I can understand this expression of distrust and 
simply encourage these people to read Sensitivity Training and the 
Laboratory Approach and withhold their judgments until they have 
thoroughly and openly examined and even experienced the training. 

Sensitivity training also has its legions of advocates, many of 
whom propose it as an exciting, viable medium for promoting 
personal growth, group and organizational development, and social 
and educational change. I include myself in this group and suggest 
that we in educational administration should use it as an important 
means for preparing educational administrators to cope positively 
with the myriad protiems that confront education today. 

The Laboratory Experience Is the Message. Anyone who has 
seriously inquired into sensitivity training must come away with the 
feeling that the experience itself is the essential message of the 
laboratory. While experiences may vary in scope and intensity, all 
seek to achieve a similar goal, namely, providing participants the 
opportunity to learn about themselves and others and about the way 
groups operate. The encounters among group members generate 
“there and now” experiences which aim to influence attitudes, yield 
insights into human interaction and develop skills in human relations. 
During the life of the group, it is not uncommon for members to 
express their innermost feelings about group issues and members and 
to receive feedback as to how they ‘“‘come across” or affect others in 
the groups. 

An important problem in the sensitivity training laboratory, 
however, revolves around the issue of transfer. How does the 
participant translate his learning from the laboratory into his ‘‘back 
home” situation? Some attempts are made to achieve transfer within 
the design of the laboratory experiences. One such design calls for 
what are known as “family groups,” i.e. participants in the 
laboratory come from the same family or from the same work 
situation. Thus, whatever happens in the group has relevance to the 
home situation. There are benefits and risks in this type of 
laboratory setting. The benefits derive from the fact that what 
happens in the group is useful to the home situation because the 
participants are the same. The degree of risk is related to the amount 
of trust that group members have in the fact that whatever is said 
will not jeopardize or hurt home relations.” 

Too little is known about the degree to which transfer takes 
place. The research is very limited on this topic. However, this need 
not detract from the value of the laboratory experience. During the 
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laboratory sessions, the participant has experienced what 
Golembiewski and Blumberg call a new mode of “learning how to 
learn” and, in the final analysis, he is the one who must translate his 
learning into his regular life style. I can only speculate that more 
often than not, at least, some transfer occurs. 

Conclusion. It seems evident that the future holds more and not 
less student unrest, teacher militancy, parent pressure and other 
similar issues that will challenge the school administrator. How he 
copes with these will depend, in large measure, on his interpersonal 
and group skills. His attention and his efforts will be drawn more and 
more into the human relations aspects of his job. 

I believe that sensitivity training is a viable approach to helping 
people become more effective in their human relation skills. It 
deserves serious consideration for inclusion as an important element 
in preparation and mid-career programs for educational 
administrators—indeed for all people in education. 

I should like to close with a word to the prospective reader of 
Sensitivity Training and the Laboratory Approach. It is a useful 
informative volume, worthy of your time and effort. But I must 
point out that like the inhabitant of Plato’s Cave, you will only 
become acquainted with the shadow of the sensitivity training 
experience. While you will learn something about it, you may still 
feel unfulfilled. May I suggest (and I am sure that the editors of the 
volume will agree) that you participate in a laboratory and 
experience its message. 


NOTES 


1. Linda Franke, ‘“‘See Me, Feel Me, Touch Me, Heal Me: The Encounter 
Group Explosion,” New York Magazine, Vol. 3, No. 21 (May 25, 1970). 

2. Another approach involves a change agent who brings to the organization 
his expertise in the processes of human interaction and who intervenes at 
various points in the organization to promote its effective operation. The 
focus primarily is upon organization development, a thrust that is the focus 
of a fascinating literature on organization. 


STRATEGIES FOR PLANNED CURRICULAR INNOVATION. 
Edited by Marcella R. Lawler. New York: Teachers College Press, 
Columbia University, 1970, 164 pp. Reviewed by Loren W. 
Downey, Professor of Education, Boston University. 


The collection of nine essays composing Strategies for Planned 
Curricular Innovation was originally prepared for a conference of 
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